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are also heipingrthem deveiop skiiis for beginning reading.

T A

Reading Readiness Tﬁiéﬁéﬁ Wr%ting - ) )
ot .,;‘:.,ﬂ.,u;,,,,; ,Afz,,,; o ,,,,,,,‘,;,‘,,\ T B B
Early writing behEvior plays & significant irole in.early reading

development. Writing provides opportunities for the child to use and to

'
-

sysithesize what he knows sbout written langusge; thereby developing under-

. o o ,, o . . o | o . o
standing for reading. ' Current reading readiness programs, hewever, focus 5 \

mainly on the assﬁmpticn~that the child has few concepts about written \
- A i ~ :

languasge when he %nters school. étandardized‘readiness tests and informal
readiness checklists assess such skills as auditor? and v1sual discrimination,

stening abilltj; and general language abilﬁty, sﬁil‘s recogniveé as directly
'\.‘

related t5 = chili 's suecéss in readinp Chﬂld en, héwever, come to school
x

thh,some other v?ry'baSIc ideas about written lanpuaze and reading. Parents

&;& teachers ﬁho ein .children deveiop their ideas ahout written ianruage

- ‘ -
N ‘ '

Concents &Eéﬁt Printed Eanguage T : X Cl s . .

e \ . T

’ What types of information about printed ianguage stt a8 chiid have

attained in order to become a fiuent readerV From her work in Yew Zeaiand

1

‘”'fi with five year-oids, Marie Clay (i 5) hss identified and discussed é%&t

—_

1

§he”iab§ls basic goncepts ‘about prInt and written language that are : e
ras R ' o

-

0 H . - X - ‘

diréétii rélatéd to iééiﬁiné to read..

- -
o
> 7 "

FIrst are the concep;s of SIgn aqd message. Tﬁat a graphic represen-
3 . 24 ' | "
tation; a ' sign*" éonveys meaning is an early and eaSy coﬂbept for chiluren

" 1

that stems frqm their visuaiiy attending to Print in their envirpnments;i The

-
_reaiization that spoken lég;uage can be wri%ten down_signifiés’the attainment

-

R ) : N | S
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5
W

.
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ﬁof‘the‘concept of “méssagé. 4; an early 5tage, the child assumes that wﬁat
he has written o6tresponds - to what he has said. It is at th1; point in ni "
'
*development that the young child scribbles a message on‘a piece of paper Ej;~
B %
’,'optimisticaliy askés—"What—did Irﬁrité?“e When the chil@ QEaiizés that the .
messag .jhe speaks can be written. down, he haS*grasped the main concept L v

required for reading and writing progress. ’ ) C

| e ¥ -

‘ ' ;Children‘construct gheir theories aboutiprint from a variety of experi-

. - - o _ . . i
o .'{ences; For example,'they’s;e print in the enyironment Harste, Burke, and.

‘Woodward 61080) found & sigﬂificant number of three year-olds were easily
PR 3 : :
b able to idéntify the word "MacDonalds. Young children such as these t huizmb

- -

© through magazines, turn the pages of newspapers,,and pretend to read books.

Thev pug,pénéii to paper and even crayon to walls as they attempt to develon
idess about print. Some ghildren réceiyézgéggégfy carat or invitations to
- Y o o
other chlldren s bir*hday nart es to which they\may respongd.. In many homes,
. - : bl SN i oA 7 o "'7
children have been read. %0 by parents and/or older siblings’ since they were
N : N \'.'-

LT

tfhy infants. Thay nave *seen the1r narents writing down teleokone ressages.

they Have watched thgm make & grocery list. They have seen written langusge .
' [) ot .

used in context. They see the purposes for writing, and they, too, want to

L‘%

v

write. L .
T
. I 2N . .

" As the child progresses, his writing begins to look more like =dult

S <
t ' -

representations; He begins to copy letter forms he has seen, but because -

.

"forms that look like_letters, -Clay states that thk\child is attempé\ﬁg to

“exﬁié?i“the limits [to ihich] each-ietter form may be varied but still retain
. " N ‘.‘7

3

ifs'iéénf‘“y“ ziéfég P. gﬁ.)g _She Jdabels such exploration as "flexibility.-
p Clay believes that fleéxibility leads to theichild's improved structuring of
N 2 o C o 3 o
- morxe orthodox letter gorms’as,imitation,beeomés mo¥e precise. * ; ..
- . L , ,:.‘ - " L. B A ~

-

7
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Aa children explore writi g they also develop the concept of , -3

-

.
L

"directionality.ﬂ. The child who 1is Epwing to locate a starting point

on a piece of plper may happen to choose the upper ieft’h’”d corner, Ir

he does “he has little’difficulty moving in ;ﬁ@‘correct direction for Sl

writing more refined representational forms However, if hé'staﬁts
- :/4 ‘t S ) N - ) 7,/}‘ . . .
élseﬁhéfé; hé mey hbt néﬁésséfil? ﬁb?é'ih thé ébfféét direction. Ther&fore,

the starting point is critical for appropriate directional responses.
; = »

However; children should be allowed totexperiment with directionality for

made to start in a specific place. 7

.

Dlréctloﬁ doés not netessarily refer bﬁiy to the fact that letters

’ and words are written from left to right and from the top of the page to '

o

_thé oﬁior Tt is quite comhon‘to find voung children revers1ng indiyidual_l____

ae
¢ o-

d ent#re words at this stagé ' Mirror writing frequently occurs
',;]:, "

he child-hé’ selected & starting nlace on the right—hand side of B

5

1stter

R

[14]
ot v

'secause

LR g the paéef In mosg'CEééS, the chlld nfturally'corrects as his directionality
is refinedr - ' | ~&h} S
As writiné shill progresses the child begins to combine letter forms-~
into singié words énd groups of words. He thus encounters new prohlems ~ it:

. _

is ﬁéééssarf thatthe child adapt to the féquirémént tha%;a space signifies

the end of one word; as he sees i%’ frem the beginning of the next At' RN

~

"firsti a chila nay not form word boundaries (the "space concept) in language

as adults do.. He méy represent the message "Daddy kicks.the bal1l" aéf
"Daddykickstheball" in hieroglyphics ‘or adult like letters. As he gains?in'

I8
1 addition, knowing where a story begina, that the print rather than the

B
o

—l
1

_pictﬁre carries.the message, that letters re different Trom words, and that
. , = S
ﬁfittéﬁ language must be féﬁd fron iéft'tb‘fighﬁ iith,é Sweep bﬁCkvtb the

K . ‘_ L "' - - . 3
- ' ' .-f; .o b} N
%y . . . . g e ’ .
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left have a much greater impagt on the éﬁiiiié success in learning to read
- . \\ . ) ‘vh -

than graditipnal. readiness skills: ; - ™ .
' \ R - N
. . e . : ) AN - “ hd ) >

Parents and Teachers Can Help
- -~ - What can -parents-and-teachers of young-children -do'to- influénce the " -

. - .

‘chiildren's Gﬁdéi&téﬁd%ﬁg of ‘the basic concepts about print? When most- "

.
-

ATt .
;young children are invivted to write whatever they wish they will first -
’ » . N o .. _ . < ) ‘ -

g g Soe oo o e S _
L produce their names and then other words or letters in their repertoiress —
' ~ . [ : o i ' \
At this time, children may not. think they are being flexible, but they are

-
-

> * anxious to write and eager to make printed words that can be read; so they
. keep trying. \ :

As Clay (1979) points oyt, somewherevbetweem the ages- of three and
Lz S . . N A R o
five years; most children ip }iterate cultures-acquire the idea that people * :
- . i .

-

- e flarks on paper for a reason., Parents should provideé a variety Of — o . -
, activities to allow their pre-schoolers opportunities to'notice and practice’

print. Children maké relationships between what they, say and what, they

‘write. Adults can help them establish these relationships.

Just as ‘oral language is acquired in context throygh use, so is

written lamguage. . Therefore, parents should provide pre-schoolers with ' L

I - . T T R~ S . _
Jopportunities to enhance their awareneéss of theéfr surroundings. Barerts

N .

- Seo.o— L - St A S -
can focus*on the aspects that-ate_regular parts of the child's environment,

- - -

For example, children can make grocery lists._ They can write to ggand-
R ¥ - . ) [ ! M » ‘ .
: ‘parents; aunts and uncles, ardd they can be encouraged

Ers
1

-
L -

to read the messages

.

S ¢ S

) 1 - _ __ . R -7 7.;7 T e e .- N . - - " ﬂ' a o
that they have writtén even though they day not yet know how- to read
Attention can be given to familiar places such as home, chugch, or t

e S

babysitter's house, to familiar items such as soap, cereal boxes, tooth- Ll
paste;,-and toys,; and to the child's partjcular interests such as trucks,
T B : o Lt -

“

I : L A
license platgs;:gr fast food restaurants., Household items and the

- - ¢ - —
g . N ’ : R
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LA Lt o _ - L. . . o - -
‘expériences witt aiready-introdqce him to those all important concepts about -

] % e,
child's -personal belongings can be:labeled. In this’ manner, parents can .

' -

pave the way for kindergarten and primary grade- teachers. The pre-schooler's .
\ - . . . * . .

—

ﬁEiﬁE. The child will have a éigﬁte’ﬁea awareness [Hat what can-be said / )

L — »

'qgn'atsause wrltten. - T
. . - : . . A .

Teachers can further the child's expesdmentatlon with-ﬁrigteﬁ iiﬁgﬁégé .

by prov1d1ng a schoot‘atmmsphere that is conduc

- E_e_,

ive to spontaneous writing
- - . .

pctrvx:xes. Teachers who stress peﬁmaﬁship above‘:he fiié 'ége expressed Ey

- '_. < -

the éﬁiid will most likely inhibit his SpOntanEOUS efforts as he attemps to

write; Rather than 1arge—group, direct Instructlcn where. chlldren practlce

_the té&éﬁéf-géiéétéd tet:er of ‘the day ',+children should be giveﬁ-dppbr-

-

~] . 5 o o - o o
tunities to record messages that they sporitaneousty or jncidentally need or .
want to,write. Tééiﬁéié should enccurage &&iidiéﬁ to iaBei Ehéif'bwn modeis

e -

¥

product, and then the child can trace ovet or copy the teacher s handwrxtlng.

ﬁ The ch11d who>>s able to prodUCe a wrltten message

$ S .

. as such to an adult has mastered,aavery 1mportant céncept in 1ééfﬁiﬁ§'E6

i

_are.reciprﬁcal\ﬁrocesses, a lérge ﬁdmber_bf childréﬁfs bdgké plétédibﬁ

.- - -
‘ . ~—

rééd. He has established the relatlonshlp bexween oral and‘wrltten-modeQ eyt

.« " .
g .

. -

> . _
- .

7
wrltten down and read by hlmself and someone elsg. .

~

Allow1ng ch11dren the freedom to experlment w1th prlnt “4nd wgltten

L4 ~
- -

language is a key to reading readlﬁ ss. Kiﬁdérgéftﬁéréréﬁd fitst gtadété :

: YN
- - '

stay w1th1n the lines of ruled paper._ Also, because readlng and wr1t1ng S

.- . - .

- . -

—
-
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e Ty S o ”3;»;7”” L,
~§helvea the chlldreﬁ{CEﬁ reacn is imperative., As chlldren develop concepts

B

. .

. ‘ R S- . e s e it ez — - !
they are élse‘acqulr;géggbﬁCEpté abbu; ﬁtlﬁt that will facilitate their N

- R S = - T DI o
learning to read.' Teachers who keep their children from the experiences .
. o oL . - < _ o .
: of free writing do-their students, no favors— Children want to write, so let - .- -———
S . .- . . _ S .
them! . ' - . ;
. : L o : . S B '
; A : , Writing Activities for Youngsters: - .
S _developing concepts of print . K -
- . 4 . N ¢ B ‘
Daily- Activities oY, ' . e RS
. N A 7 t s . -
Talk about: How was youy day? o B . .
. S What did you do? . < i i .
o Did you-have 4 good 'time? ~— . ° -
_ e ' With ‘whom™did yau play? - e .
Gl o : ..7What'are you going to do&tomorrOW? i
- * . . . -
" Read to: - favorite stor:r.es . ‘ = - ,
- newspapers . . -
, " letters ° .
‘ ; ’ ) ‘
: «  Allow for spontaneqys wr1t1ng grocery list, S '
R —_—— letter L : - - /x.
. 3 . R B . e
- . - _ phone messdge : - o -
St - - N, o~ . ’ .
- e : e
« Daily routines: *m ke be§/stra1ghten room N ¢ L . : ;
. o eat breakfast ) o . A
: ; . g0, to school/sitte ) S . 3 : )
- ' : Tun errands ei ) - RS , -
' get dinner- P oo 7 . L o
i & L : SRR - :
, List &f what: to pack N o : e T
. ’vMap of route : T . A . -
I - - - . . 3
C List- Gf_chorest stdp pape? e . . R , *
" .~ stﬁp ma11 ) <. - 7 :
S i
¢ i .
R
. i o ) r N : ’
. - Road signs SR ~ -
Street szgns -2 s . _ -1
~, Store names ) . v . , - A
" ¢ Billboards, S G

> !  "License, tags
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